
ED 323.01
Reading/Special Needs: Middle and Secondary

Professor Audrey A. Friedman
Office Location: Campion 115
Office Hours:  Mondays: 2:30-3:30 or by appointment

         Tuesdays: 1:30-2:30
Phone: 617-552-1901 e-mail:  friedmaa@bc.edu

Teacher Education Themes

Programs in Teacher Education at BC have five unifying themes.  Although no single course addresses all five
themes in depth and every course has goals and objectives beyond these, each course is in keeping with the
themes and addresses some of the five.

Promoting social justice: At BC, we see teaching as an activity with political dimensions, and we see all
educators as responsible for challenging inequities in the social order and working with others to establish a more
just society.

Constructing knowledge: At BC, we regard all teachers and students as active agents in their own learning,
who draw on prior knowledge and experience to construct new knowledge in interaction with texts, materials, and
other learners.

Inquiring into practice: At BC, the curriculum is intended to bridge the gap between research, and practice by
fostering critical reflection and by treating classrooms and schools as sites for teacher research and other forms
of practitioner inquiry.

Accommodating diversity: At BC, we believe that one of central challenges of teaching is meeting the needs of
all learners, especially as the school population becomes more diverse in race, culture, ethnicity, language
background, and ability/disability.

Collaborating with others: At BC, prospective teachers are encouraged to collaborate with each of the
stakeholders in the educational process (other teachers, administrators, human services professionals, parents,
community members) and with fellow students and professors.

Course Goals. Objectives. and Themes

     Developing an understanding and a competent implementation of a variety of instructional strategies in
teaching reading in the content areas for a diverse classroom is a primary goal of this course. This understanding
requires knowledge of theory, pedagogy, assessment, evaluation, content and curriculum, as well as sensitivity to
and respect for adolescents who come from a variety of cultures and who present a variety of abilities, interests,
and needs. Additionally important, is a working knowledge of how to help students meet and exceed state and
national standards through competent instruction.  This also requires an understanding of current research in
reading comprehension, formal and informal assessment, and evaluation as well as an ability to help students
make meaningful connections to themselves and their world, and to encourage the appreciation of all types and
formats of texts.  Good teaching demands open-mindedness, articulate communication skills (written and oral),
honed critical reading and thinking skills, a willingness to revise, and a commitment to social justice and high
standards for all students.  This course encourages risk-taking, experimentation, and flexibility.  Learning results
from revision and rethinking, a process at which we will all become better throughout this semester.





Readings:  Required and Recommended
Required:

Coursepack

Recommended:

NB: Bring 4 copies of each lesson or activity you develop to class to share with colleagues.

       As you develop your lessons throughout the semester, keep in mind that you must “try out” at least
one of the lessons or activities during your preprac experience and report on and reflect about that
experience.  Be prepared to share your overall evaluation of the lesson with colleagues.  Please inform
me of your lesson or activity choice.



ED 302. 01–English Secondary Methods
Course Schedule

Date Topics and Themes Requirements
1/13/03 Introduction; assessments; evaluation; lesson plan

format; What is reading in the content areas?;
theories of reading instruction; student scenarios

Due next class (1/27/03)
Journal 1: When and how did you learn
how to read? How did you learn how to
understand what you read?  Respond to
the following statement: Some experts
believe that teaching reading should be
reserved for reading teachers and
therefore,
Read: “What Reading Does for the Mind.”
Complete the Phonics Inventory

9/17/01 Relationship between reading, writing, thinking,
speaking, and listening; national and state
standards; addressing all constituencies; teacher
as researcher; “hooking students into text” (aka
prereading.

Due next class. (9/24/01)
Create a prereading lesson (Follow format
of complete lesson plan.) for Walk Two
Moons designed for the following audience:
     Grade 7
     Diverse cultures
     Reading levels from 3.0-11.0
Read packet re: Multiple Intelligences and
Learning Styles As you design your lesson,
consider the information about learning
styles and intelligences you have read.



9/24/01 Share prereading lessons; writing to learn;
telementoring (Melanie Goldman); Share
organizers; process writing or the writing process;
criteria for good writing; appropriate ways of
evaluating writing; evaluation tools; kinds of
writing; peer editing; portfolios. learning styles and
intelligences; ESL/bilingual issues.

Due next class. (10/01/01)
Journal 2: Evaluate yourself as a reader
and writer; provide anecdotal information.
Read 1) “Writing and Evaluating Content
Area Assessments.” 2) “Agents of Literacy
Change: Working with Middle School
Somali Students”
Develop a comprehensive but student-
friendly writing evaluation tool. This tool
may be a rubric, rating scale, A-F scale, but
you must clearly identify specific criteria for
each level of the scale, i.e. your criteria
must clearly differentiate between a 4, 3, 2,
1 on a rubric or an A, B, C, D, etc. on an A-
F scale. Your evaluation tool must be
student- friendly and help the student
improve writing skills. Articulate a rationale
for the selection of your tool. Then use your
tool to rate the two samples provided in
class.  In other words,  “grade” the paper
with appropriate comments, as if you were
evaluating the writing of your own students.
NO RED PEN! DO NOT CORRECT
PUNCTUATION! DO NOT DEMEAN OR
RIDICULE THE WRITER!  INCLUDE
ONLY POSITIVE or INSTRUCTIVE
COMMENTS OR ASK CLARIFYING
QUESTIONS!  THIS IS A FIRST DRAFT.
DO UNTO OTHERS….

10/1/01 Teaching literary analysis; using visuals and
children’s literature to nurture development of
figurative language; theories of literary criticism
interacting with text.

Due next class (10/15/01) Read “Nurturing
Reflective Judgment through Literature
Based Inquiry.”

10/15/01 Critical thinking; developing reflective judgment;
risk-benefit analyses, dilemma structures;
questioning the author; Bloom’s Taxonomy; Key
questions; scaffolding instruction to address all
learners.

Due next class (10/22/01)
Read The Giver.
Read To Kill a Mockingbird.
CHOOSE ONE of the following:
   Create a literary analysis lesson
(Follow complete lesson plan format.)
based on either To Kill a Mockingbird or
The Giver.
   Create a critical thinking lesson (Follow
the complete lesson plan format.) based on
either To Kill a Mockingbird or The Giver.
    The lesson is designed for
         Grade 9
         Diverse cultures; some ESL
         Inclusion
         Reading levels 5.0 – 12.00
Read manuscript about developing an
integrated curriculum unit.



10/22/01 Share lessons; understanding author bias;
relationship between purpose and language;
integrated curriculum units; using graphic
organizers.

Due next class. (10/29/01)
Journal 3: Describe an area of English
Language Arts where you are most
deficient. Then create a plan of action to
address this deficiency.
Read “Harrison Bergeron.”
Using Bloom’s Taxonomy, write 6 questions
that move from knowledge to evaluation
based on the story “Harrison Bergeron.”
Create a detailed graphic organizer that
outlines an integrated curriculum unit based
on a theme in “Harrison Bergeron.”  This
organizer will include:
      Identification of a central theme.
      Five Key Questions (evaluative)
      Ten activities per Key
Question—these activities must address
English Language Arts, a fine art,
science, social studies, math, health or
physical education and they must relate
to the theme you have selected.
These activities do not need to relate to the
text specifically, but rather to the theme you
have identified.
        Five of the fifty activities must require
students to use the Internet, create a web
page, send an email, or some aspect of
technology.

10/29/01 Share Graphic Organizers; levels of reading
comprehension; using newspapers to teach
English Language Arts and modes of discourse.

Due next class. (11/5/01)
Journal 4: How would you prepare your
students to take the English Language Arts
subtest of Massachusetts Comprehensive
Assessment System (MCAS)?
Read Things Fall Apart

11/5/01 Alternative assessment; MCAS (Sorel Berman;
Are state assessments just? Fair? Classist?
Racist? Whose standards are they?
In class: Design a test for Things Fall Apart. Your
test must address all levels of Bloom’s taxonomy,
must include objective, open-ended items, and at
least one performance task. Be sure that the task
addresses more than one learning style. Focus on
one chapter or an excerpt from the text rather than
the entire text.

Read Lord of the Flies



11/12//01 Teaching vocabulary and grammar; poetry. Due next class. (11/19/01)
Journal 5: What does it mean to teach for
social justice?  Define your belief about
social justice and how this belief translates
into your teaching.
Read Lord of the Flies.
Create a vocabulary worksheet that
addresses the functional and conceptual
meanings of 15 vocabulary words taken
from Lord of the Flies.
Create a grammar worksheet that
addresses one grammar skill, i.e.,
parallelism, participles, gerunds,
compound-complex sentences, etc.  Use
text from Lord of the Flies.
 Integrate clip art into both worksheets.
Include answers for both sheets.

11/19/01 Share vocabulary and grammar activities;
responding to “non-print” text; helping students
present orally.

Due next class.
Read A Lesson Before Dying
Write an articulate, carefully supported
expository essay that responds to the
following question: In A Lesson Before
Dying, who is the teacher and who is the
student? Show me your most effective
expository prose.

11/26/01 Catch up time. Portfolios are due next class
12/3/01 Film and literature; in class, collaborative

assignment—designing curriculum around a theme
in English Language Arts.

Submit your ED 302 portfolio.



ED 302.01 and ED 302.02

Date REQUIREMENTS for the BEST POSSIBLE EVALUATION
All assignments must be completed to  “Exceeds Standards.”  We will negotiate the criteria for
this rating at our first class.  This also includes journal entries. “Meets Standards” does not
necessarily constitute an “A” for this course.
All assignments except journals must be typed.
All lessons, unless otherwise indicated, must follow the Lesson Plan Format.
Each lesson must be accompanied by a self-evaluation in which you evaluate your work against
the criteria negotiated in class. Journal entries do not require self-evaluations.
Attendance is mandatory  (Only one excused absence is permitted with permission.).
You may rewrite, revise, redo or modify any assignment you submit as many times as you need
or desire.  Rewrites are due one week after they are returned to you.  If there are truly mitigating
circumstances, we will chat.
Learning is a process. We are “all works in progress”—a draft that improves as we learn and
change.  My door is most always open. I will help you any way I can.  Please visit.

Final Portfolio

At the end of the semester on the last day of class, you will submit a final portfolio that includes the following
pieces:

1) A piece or pieces that show(s)definite change and growth over time.
2) A piece that shows revision—not revision in editing, but revision in thinking and conceptualization.
3) A piece that shows your understanding of and learning about teaching the writing process via

telementoring.
4) A piece that you consider your very best work.
5) A piece that shows careful reflection. This could be a journal entry, a lesson, a reflection about a

lesson, etc.
6) A piece that is your best journal entry.
7) A piece that you consider your most original, unique, different, or unusual work.
8) Each piece must be accompanied by a rationale describing

a) why it is an example of the criterion,
b) why you selected the piece,
c) what you learned about yourself as a teacher and a learner from completing the piece, and
d) what you would change and how you would change it.

9) At the end of the portfolio, include a self evaluation that must include a) an evaluation of the
portfolio—what you deserve as a “grade” and why, and b) an evaluation of your overall
performance in this class—what you deserve as a “grade” and why.

Weighting of assessments:

1) Lessons, etc.: 65%
2) Telementoring Reflection 10%
3) Portfolio: 15%
4) Journals 10%


